Teresa Thonney

Eng 562
Linguistics and Education

Linguistics and Education, a quarterly, is an international journal which publishes original research and commentary on all aspects of the use of language in educational institutions and practices. The topics for this journal would fall under applied linguistics. The common theme is acquisition and construction of knowledge through discourse and its implications on education and literacy.

Such topics include but are not limited to language use, power and authority in classroom, language diversity, language policy and curriculum, written language learning, and language disorders in educational settings, and the application of linguistics, sociolinguistics, psycholinguistics,, social semiotics, conversational analysis, and ethno-methodology, among other language and linguistically based perspectives, to educational issues. 

The articles in the journal can best be described as multi-disciplinary. Although it draws from such diverse groups as psychologists, sociolinguists to educationists, the site of language production is now predominantly various class room contexts.

Editors:

David Bloome, P.hD (Peabody College of Vanderbilt University); David Bloome has been conducting two related strands of research. The first is concerned with social and cultural dimensions of reading and writing in classrooms; the ways that classroom conversations create knowledge, social relationships, and social identities. The second focuses on uses of reading and writing in homes and communities; the roles that these reading and writing practices play in the social, cultural, and political lives of "ordinary" people.

Jay Lemke, P.hD. (Brooklyn College of the City University of New York). Jay Lemke's research interests include applications of discourse and multimedia analysis in science education, critical literacy, and other fields; the study of education reform and institutional change in the framework of complex systems theory and multiple timescale analysis; and explorations of more affectively engaging and culturally diverse modes of education, including the potential role of popular culture media such as computer games.

Editorial Board: World wide with the majority from US universities. The Editors are willing to advise potential contributors whether their manuscripts may be suitable for the journal if a single, preliminary copy is sent. After a manuscript has been formally submitted, it is reviewed by members of the Editorial Board of the journal or by other researchers with acknowledged competence in one or more of the fields and approaches relevant to the manuscript.

Special Issues are published once or twice a year on themes or issues of special interest to readers of the journal. Proposals for specially themed issues, to be co-edited by one or more guest editors, are welcome.

Submission requirements: Manuscripts should be prepared according to APA (4th edition) style guidelines. Four copies, with information identifying the author(s) -- including full contact information -- appearing only on the first copy, should be submitted to the editorial offices, c/o: David Bloome, Department of Language and Learning, Box 330, Peabody College of Education, Vanderbilt University, Nashville TN 37203, USA. Since manuscripts are submitted for "blind" review, all identifying information should be removed from the body of the paper.

Typical analytic method used in the journal: Most of the articles seem to have a prior theoretical framework, be it linguistic, sociocultural, or sociolinguistic. The methods then consist of a rigorous analysis of the data, i.e., the text, written or spoken discourse, testing the theories, and drawing implications for various aspects of education. In some articles new theories are offered. The analyses focus on how the language, participants and purposes, and the site of interaction determine the nature and outcome of the discourse.

Forman, E.A., McCormick, D.E, Donato, R. (1998). Learning what counts as a
mathematical explanation. Linguistics and Education, 9(4), 313-339.

This article is a typical sample of the articles published in the journal, Linguistics and Education, where the setting is a mathematics classroom and the participants are a teacher and her students. The authors analyze the linguistic interaction between the participants to evaluate the underlying teacher-student relationship that is revealed while they try to resolve a mathematical explanation to a problem.

The article examines, in detail, the discourse of one teacher and three of her middle school students during a single lesson on area measurement The sociocultural theories used as a framework are based on the following: i) Bakhtin (1981)’s  proposal that authoritative discourse dominates in the classroom. ii) Wertsch (1990) extension and claim that formal instruction privileges “the voice of decontextualized rationalization” over more “contextual forms of representation” as the latter depend more on immediate physical context. Academic speech is understood in the abstract, apart from their use in particular contexts. Forman et al (1998) show that the mathematics register is a particular form of academic speech discussed by Wertsch.

In many mathematics classrooms teachers have been attempting to modify the way mathematics is being taught. However, does it necessarily mean that the students are sharing authority with the teacher for deciding what explanations are seen as valid if they are doing more talking in class? In addition what responsibility does the teacher have for introducing students to the mathematics discourse community and its disciplinary norms? How does he or she do this while encouraging greater student involvement in classroom?

The analysis was drawn upon a single classroom lesson taped amongst a set of videotapes collected in one teacher’s sixth grade class. The lesson involved a series of problems about the perimeters of chains of one and more contiguous hexagons. In the previous day’s lesson, students were taught to calculate the perimeter of such a series using square pattern blocks. In the end the teacher provided them with a sandwich analogy and asked them to think of a general algorithm for calculating the perimeter. The following day volunteers were told to calculate the perimeters of six hexagons using the OHP in front of the class.

Forman, et al show using examples from the interactions between the teacher and student, how the teacher did share the responsibility of explaining the mathematical concept with the students but not her authority. The teacher only allowed one student to explain the solution to the hexagon without interruption, which the authors refer to as overlapping speech, because 1) he was able to highlight the correct solution algorithm, (although he did not state the solution itself); 2) his use of language was consistent with the mathematics register: All his verbs were expressed in the timeless present tense and all pronouns were the impersonal form of the second person pronoun. He used mathematical terminology throughout, as well as the terminology introduced by the teacher the previous day.

Although another student did use the general algorithm and even solved the particular problem, his speech during his presentation was not mathematically precise. He also used the first person pronouns and past tenses. Consequently, the teacher kept interrupting him (overlapping speech) to modify his explanations according to her methods and terminology and didn’t even allow him to finish. Even though the teacher had hoped for a more active role for the students, she could not incorporate other methods of reaching the solution due to her prior belief regarding a mathematics discourse and perhaps her responsibility to the mathematics discourse community.

The authors conclude that the teacher privileged the explanations of one student over those of his classmates because of the language he used. Their analysis, thus, provides support for Wertsch’s (1990). This discourse also shows that the authority of the teacher is maintained although the class began with great potential for students to contribute in imparting knowledge in the classroom. Bakhtin (1981) is reconfirmed as well. The article shows the difficulties of implementing genuine instructional reform in classrooms even when teachers are willing to transform their practice.

Suggestions for researchers: Past articles have focused on underlying sociocultural and sociolinguistic processes involved in classroom interaction and learning, critical discourse analysis, reading and writing as social processes, and cross-cultural community and family literacy practices. Current research efforts focus on how language, narratives and social dynamics are involved in the construction of knowledge in the classroom and community settings. The research can be based on small sets of data, even a single classroom discourse, as long as the analysis is rigorous.

